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Abstract  
 

This research aims at evaluating the preparation program of the 

English department at the College of Basic Education, in the Public 

Authority for Applied Education and Training in Kuwait. This 

program prepares and qualifies students for the ELT profession at the 

primary school. 

 The researchers used the following tools :  

1. A standardized proficiency test ( TOEFL ) to check the actual 

level of students in English after completing all courses required 

for graduation before embarking on the practicum phase (teaching 

practice ). 

2. A questionnaire for student teachers seeking their perceptions and 

views about the college preparation program. 

3. An observation card (checklist)  distributed to practicum 

supervisors to monitor and evaluate the student teachers’ 

performance during the practicum period. 

4. A questionnaire for practicum supervisors seeking their 

impressions and views about the college preparation program and 

the practicum as well as their suggestions for improvement.  
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Introduction 

Since it was established in 1985, the Public Authority for 

Applied Education & Training ( PAAET)  

in Kuwait has witnessed various developments, one of which 

was the upgrading of the College of Basic Education ( CBE ) to award 

the B.A. certificate. (CBE catalogue, PAAET,2003). 

 This achievement necessitated new plans and preparation 

programs to cater for the needs of the CBE graduates. In 2001/2002, 

the English department as a new major was established in the College 

of Basic Education so that male and female graduates could be 

employed as English language teachers at primary schools. Tuition in 

the department commenced during the first semester of the academic 

year 2002/ 3 for female students only. After about four years of 

tuition, the researchers who are among the faculty of the CBE English 

department felt an urge to evaluate the achievement of the first batch 

of graduates. An academic study to evaluate the experiment seemed 

crucial at this stage. It, also, seemed logical to start the study during 

the practicum period/semester (final semester prior to graduation). 

Owing to the small number of the first group of graduates it was 

decided to include the second group of graduates in the sample of the 

research population. Hence, this study is the first to evaluate the 

English preparatory program at the CBE. 

Theoretical Background 

For an educational institution to introduce a preparation program 

for EFL teachers at primary schools for the first time in Kuwait, and 

probably in many other Arab countries, the designers may have been 

obliged to copy similar programs borrowed from elsewhere in the 

Arab World. Yet, to design a successful syllabus and plan a fruitful 

educational program, the immediate and real needs of the target 

situation need to be analyzed (Munby,1978 ; Yalden, 1987 ; Grant & 

Shank,1993 ; Brown,1995 ; Al-Saleh  &  Salamah, 1996 ; 

Graves,2000) .  

 The growing interest in teaching foreign languages, particularly 

English as a lingua franca and an all-embracing world language, has 

escalated the need for EFL teachers all over the world (Harmer, 2005). 

Different institutions varied in their plans and policies of study 
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schemes. The earliest category of these institutions was that which 

embraced colleges of arts, owing to the prestigious rank of literature 

throughout the era from the Seventeenth to the Twentieth centuries 

(Castleden,2003). Being predominant in those days, English literature 

studies had a great impact on the plans of English departments’ 

programs. The same policy was adopted in the second category of 

qualifying institutions, i.e. colleges of education which used to be 

designated as ‘institutes of education’ (CBE Catalogue,2003).  

Linguistic explorations were still at a preliminary stage (Yule, 

1996). EFL teachers, then, were graduates of arts or education English 

departments whose preparation programs were mainly of a literary 

nature. Language skills courses were missing in most English 

departments’ preparation programs. It was not then illogical, or even 

inadequate in teaching English, to use reading passages or even testing 

techniques based on English literature. The traditional grammar-

translation method prevailed in nearly all EFL classes in Arab 

countries, as well as elsewhere in non- English speaking countries. In 

that way, EFL classes, as well as EFL preparation programs continued 

to negatively contribute to the learning process of English in most 

Arab countries (Kharma & Hajjaj, 1989). The Audio-Lingual method 

(Richards & Rodgers, 2005) then prevailed as Bloomfield’s Phoneme 

theory had drawn the attention of linguists and educationists to the 

importance of the sound system in language teaching/learning 

(Bloomfield, 1935). Consequently, focus on the language sound 

yielded a division of language skills into four main ones. Listening, 

speaking, reading and writing together with their sub-skills engrossed 

the minds of TEFL methodologists in the sixties of the Twentieth 

century (Rivers, 1968). The Communicative Approach followed the 

Audio- Lingual method marking another phase of linguistic theories 

founded on communicative competence rather than linguistic 

competence that had had a bearing on TEFL methodology for decades 

(Hymes, 1971). 

These advances in linguistics as related to language pedagogy 

should have been reflected in the preparation program designed for 

EFL teachers. Despite the abundant attention to linguistic views and 

theories with relevance to TEFL methodology, the preparation 

programs addressed in this research did not witness major changes to 
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meet the real needs of the prospective EFL teachers (Salamah, 2004). 

Adversely, they continued to be copied from one institution to another 

paying the least attention to the needs of prospective teachers. A 

glance at the major sheet of the program evaluated in this study 

(Appendix 4) and many others in similar educational bodies clearly 

indicate two major shortcomings: a high ratio of literature courses 

opposite a shortage of language skills courses, and the similarities 

between the program offered in Arts colleges and that used in 

education colleges regardless of the discrepancies between the 

requirements of both institutions. A similar case can be seen in the 

major sheets of English departments in other institutions (Shalaby, 

1988). 

In spite of the differences between one preparation program and 

another, there seems to be an agreement on some components. An 

essential one is a proficiency English language test prior to admission 

to predict the learner’s degree of competence in English, and 

subsequently his/her candidature for the teaching profession (Eddy, 

1975). The second component consists of a number of English 

language courses to develop the learner’s language skills. The third 

includes a number of English/American literature courses. A fourth 

one contains  miscellaneous general courses. The fifth is a field 

training in the teaching profession (Alatis, 1974 ; Bailey, 1977). The 

practical training applies to the graduates of education colleges rather 

than arts colleges. 

The degrading achievement of students in English in Arab 

countries compelled TEFL specialists to investigate the reasons for 

that problem (Kharma & Hajjaj, 1989). One of the main factors was 

the teacher’s performance.  This, in many cases, led to an evaluation 

of the preparation programs offered in the qualifying institution 

(Abbott et al., 1985). It has become essential for the EFL preparation 

program to embrace special pedagogical courses for the young Arab 

learner of English. Such courses must go in line with the general 

objectives of this stage, as well as the requirements of the society, 

religion and the general welfare of the learner (Lipton, 1998). A 

primary school EFL teacher badly needs sufficient and adequate 

information about the psychology of the Arab child learning a foreign 
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language. Another phase about Arab children’s socio-linguistic 

aspects of learning is crucial in the preparation program ( Kharma & 

Hajjaj, 1989 ). The preparation program should also comprise ample 

knowledge about the nature and techniques of assessing the 

performance of young language learners (Mckay, 2006). A suitable 

background of evaluation criteria, types and styles is of great value for 

the student teachers exposed to the preparation program (Hughes, 

2003; Bachman, 1990). 

Researchers, also, believe that EFL preparation programs would 

be quite useful if they included, in addition to phonetics, another 

course in  ‘teaching pronunciation’, because the latter is of great 

benefit to the target of the teaching process, i.e. the young learner 

(Doff, 2004 ) .Besides, a course in spelling is of no less importance, as 

it acquaints the learners with the irregularities between the English 

phonemes and graphemes in an attempt to remove or reduce the 

abundant spelling mistakes among Arab learners of English in 

particular ( Shemish & Waller, 2000 ; Harmer, 2005 ). In the light of 

this brief background the researchers have set their objectives and 

hypotheses for the targeted study.  

Review of Literature 

A number of studies were conducted to evaluate teaching 

preparation programs. One of these studies is the one conducted by 

Qablan et al (2010) which measured the level of pedagogical 

discontentment (PD) among science and vocational internship teachers 

at the Hashemit University in Jordan. A 38-item questionnaire was 

used to collect data from a sample of 74 preservice teachers during the 

academic year 2005/2006.Results indicated that science and 

vocational preservice teachers expressed high level of pedagogical 

discontentment during their teaching experience, where vocational 

teachers demonstrated a higher level of PD compared with science 

teachers. Reasons for that high level of PD were the lack of having 

sufficient pedagogical content knowledge, lack of well-established 

vocational curricula, and lack of support and encouragement from 

collaborative teachers and school administrators. 

Al-Awadi & Mohamed (2008)  explored students’ attitudes of 

Art Education Department at Sultan Qabus University towards their 

major to see if there were statistically significant differences 
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attributable to gender, level of study, and students’ participations in 

various art activities. 40-item questionnaire covering four domains: 

self-satisfaction, social respect, cognitive aspect, and professional 

development, was developed. Data were obtained from students (139)  

comprising the total population. Findings showed that students had 

strong positive attitudes towards their major in general. The highest 

level of students’ attitudes emphasized the cognitive aspect and the 

social aspect of the major. The study results also showed that the 

participation of students in art activities had a positive effect on 

students’ attitudes of professional development.  

Salamah, (2004) investigated the English Language Teacher 

Preparation program in Egyptian National Universities. He focused on 

the practicum component as a major component of the EFL 

preparation program. He found that, as it is currently manipulated in 

education colleges and institutions in Arab countries, the practicum is 

offered in one semester where some other courses, e.g. TEFL 

methodology and micro-teaching, are simultaneously studied no 

matter what the degree of confusion this situation causes. He 

suggested that these courses need to be studied prior to and should 

pave the way for the practicum period which has to be dedicated for 

the teaching practice.  

Nasr et al (2003) conducted a study to evaluate the teaching 

practice program for area teachers at Ibri College of Education 

considering the different viewpoints of teaching supervisors, school 

directors and students, with the purpose of determining the points of 

strength, and the points of weakness. Three questionnaires were 

administered to three samples, the first sample included 25 teaching 

practice supervisors who represented academic and educational fields. 

The second sample included (160) third-year students specializing as 

area teachers. The third sample included six school directors. Their 

findings indicated that the supervisors’ opinions varied with regard to 

how far the program’s objectives have been reached. A statistically 

significant difference existed between the students’ average estimates 

of the effectiveness related to the educational supervisors. However, 

no significant differences were found between the students’ estimates 

of the supervision effectiveness related to the type of teaching practice 
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or field of specialization. A significant rise existed in the directors’ 

estimates of the role played by the supervisors and the students in 

offering technical services to the schools.  

In his study, Al-Alawi (2001) evaluated the effectiveness of 

special education programs offered at the Arabian Gulf University 

from its graduates’ points of view. A questionnaire was administered 

to 93 graduates. Findings highlighted some shortages about the 

program, such as the disorganization of semester course schedule; 

shortage of staff; and lack of follow-up program graduates. The 

subjects of the study recommended that educationalists should 

concentrate on the practical side rather than the theoretical one. 

Seif (1998) conducted a study to evaluate the primary stage 

math teacher preparation program at the College of Basic Education in 

Kuwait. The study investigated the extent math major courses help 

properly qualify the primary stage math teacher, and the extent to 

which these courses aid the department of mathematics to achieve its 

goals. Two questionnaires were administered, one to the students 

majoring in Math, and the other to the staff members in the 

mathematics department. Findings indicate that both the students and 

staff members believe that most courses offered by the department 

help in achieving the department’s objectives to a great extent.  

Ghawanni (1994) investigated the students’ attitudes towards 

teaching based on theoretical course and teaching practice in the 

College of Education in Madinah Al-Munawwarah. The researcher 

developed a questionnaire which was administered to 504 students. 

Results of the study showed that the theoretical courses have a strong 

positive influence on the students’ attitudes towards teaching. On the 

other hand, the teaching practice does not have the desired influence 

on the students’ attitudes towards teaching.  

Shalabi (1988) conducted an evaluative study of the Teaching of 

English Program offered by the College of Education, Kuwait 

University. Three criteria were utilized to evaluate the program: first, 

a comparison between the contents of the present program with others 

in the same field offered in Britain and the United States ; second, 

evaluation of classroom performance of the practicing student teachers 

in the program ; third, investigation of the opinion of the practicing 

student teachers about the program. The sample of the study was 
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composed of all student teachers (39) who were enrolled in the 

teaching practice course when the study was conducted. In order to 

evaluate their performance, an observation sheet was developed and 

given to the Cooperating teachers supervising the student teachers in 

eight different schools. A questionnaire containing a list of courses 

required for graduation was also developed and given to those 

students at the end of the internship program. The results of the study 

confirmed, first, that the program of training English teachers in the 

College of Education is comparable to many offered in Britain and the 

United States. Second, more than 80% of the student teachers obtained 

distinctive ratings in most teaching skills required of language 

teachers, but they were not as highly evaluated in competency skills; 

the main weakness pertained to the students’ command of the English 

language. Third, 50% of the students in the program indicated a strong 

need for courses in English grammar and conversation in order to 

achieve a better command of English, which confirms the results 

obtained from the evaluation instrument.   

Research Objectives & Hypotheses 

This research explores the possible defects of the Preparation 

Program designed in the College of Basic Education in Kuwait for 

primary schools English language teachers. It comes as an attempt to 

find an answer to the growing complaint about the low level of 

English language teachers at Kuwaiti schools particularly at the 

primary stage. The blame is primarily and specifically directed to the 

preparation program before graduation and employment. The reports 

of the ministry of education refer to the low standard of EFL teachers 

in Kuwaiti schools in both language performance and teaching 

methodology. (Ministry of Education Annual Report, 2003).The 

general nature of the complaint does not necessarily refer to a specific 

qualifying institution. Nevertheless, the researchers feel that the CBE 

preparation program is part and parcel of this problem, as it does not 

differ much from similar programs in other Arab educational 

institutions ( Salamah, 2004 ) They have, therefore, based their study 

on a number of hypotheses. 

The main hypothesis of the research is the shortage and/or 

inadequacy of language courses and practical teaching /training 
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courses in the CBE preparation program. Unfortunately, the current 

CBE preparation program for English language teachers copies those 

of English departments in many education and arts colleges in Arab 

universities. The real needs of graduates from these colleges have 

hardly been scientifically identified. The researchers hope, in this 

study, to pinpoint the needs of the labour market from our graduates, 

i.e. the skills and tools required for the best performance of the 

English language teacher at primary schools. These tools, if properly 

identified, can be reflected in the preparation program tailored for our 

students at the CBE English department. It is also hoped to reach a 

proposal of a modified preparation program for a more competent and 

qualified English language teacher for the primary school in Kuwait.  

 Research Questions:  

The current study addresses the following questions: 

1. What is the mean English language performance of research 

subjects during the practicum period and before graduation from 

CBE. 

2. How much do research subjects agree to the Basic Education 

College preparation program offered to them before graduation 

including basic language courses, linguistics courses, literature 

courses, EFL pedagogy courses, common pedagogy courses, 

compulsory common courses and practicum training?  

3. What are the points of strength and weakness in the 

competencies required for English language teachers at primary 

schools (Personal competencies, Lesson Planning Competency, 

Teaching profession competency, Language Use Competency, 

Evaluation Competency and Class Management Competency)?  

4. How much do practicum supervisors agree to the TEFL 

practicum program as planned by CBE? 

5. What do practicum supervisors propose for promoting the 

current practicum program?  

Research Methodology:  

The descriptive statistical method will be applied to the outcome 

of the study as a suitable technique for the nature of its data. 

Research Population: 

All female students registered for the practicum program during 
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the academic year (2005/2006) prior to graduation from CBE. The 

research population includes 78 students and 59 supervisors. 

However, the number of students who were involved in the actual 

practicum is 65. 

Research Tools: 

a) English language proficiency Standard Test (TOEFL). The 

TOEFL standard proficiency test was given to the subjects twice, 

before registering for the practicum program and after finishi ng 

the practicum program. They were tested on two components – 

structure /written expression and reading comprehension. The 

third component (listening comprehension) was excluded due to 

the limitations of measuring tools used in the study.  

b) A Questionnaire addressed to student teachers (subjects of the 

study), N=78 at the English department constructed by the 

researchers (Appendix 1). The scale includes 66 items constructed 

in the form of statements based on a five option Lickert model. 

The scale consists of 7 axes revolving around basic language 

courses (19 statements), English linguistics courses (13 

statements), English literature courses (8 statements), English 

language pedagogy courses (8 statements), general pedagogy 

courses (5 statements), compulsory common courses (4 

statements), and practicum training (9 statements).  

c) An Observation Card constructed by the researchers and 

monitored by the practicum supervisors to observe the 

performance of the research subjects during the practicum period 

(N=65) (Appendix 2). The card includes (75) items constructed in 

the form of statement texts by the hexagonal Lickert scale. The 

card consists of 7 axes revolving around personal competency (7 

statements), lesson planning (8 statements), pedagogic 

competency (26 statements), language competency (12 

statements), Evaluation competency (10 statements), class 

management competency (6 statements) and English language use 

competency (6 statements). 

d) A Questionnaire addressed to practicum supervisors (N=59) to 

register their impressions on the skills and competencies of the 

research subjects as well as their propositions for promoting the 
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current practicum program. (Appendix 3). The questionnaire 

consists of (9) items constructed as statements using a five option 

Lickert style. The scale consists of 2 axes revolving around views 

of supervisors about the current program of practicum (9 

statements) and an open-ended question about proposals for 

promoting the current preparation program. 

Validity and Reliability 

The researchers calculated the validity of  all research tools via 

the factor analysis by Varimax components and axes rotation 

technique. All scale statements have recorded values greater than or 

equal to 0.3. As to the reliability of the questionnaire addressed to the 

students (Tool B), the results show that the values of reliability 

coefficients by Alpha Method for the seven axes are 0.67, 0.71. 0.79, 

0.65, 0.77, 0.65, and 0,88 consecutively. As to the reliability of the 

Student Observation Card (Tool C), the results show that the values of 

reliability coefficients by Alpha Method for the seven axes are 

0.91,0.95, 0.96, 0.96, 0.96, 0.93, 0. 83 consecutively. Finally, as to the 

reliability of the questionnaire addressed to practicum supervisors 

(Tool D), the values of reliability coefficients by Alpha came as 0.93. 

Statistical Analysis and Findings 

The following statistical techniques were applied to the data:  

 Factor Analysis by Principal Components 

 Weighted Mean 

 Frequencies 

 X2 

 

 

Due to space limit, percentile tables will be presented. However, 

other statistics will be discussed where appropriate. 

Question 1: What is the mean English language performance of 

student teachers during the practicum period and before 

graduation from CBE?          

Statistical analysis of the TOEFL results for the 78 English 

student teachers before registering for the practicum program show that 

the mean performance is 54.02, and the standard deviation is 16.03. 

One Sample T-Test of the TOEFL results for the English student 
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teachers shows that T=-7.79, df=60, & p<0.05. This means that the 

English student teachers performance in the TOEFL exam at this stage 

is significantly lower than the acceptable English teacher performance 

(70%). The statistical analysis of the TOEFL results after finishing the 

practicum program show that the mean performance for students is 

55.33 and standard deviation is 15.92. An independent T-Test for 

students (after / before) teaching practice course groups for the TOEFL 

performance shows that T=0.63, df=59, & p>0.05. This means that 

taking teaching practice course does not affect  students’ English 

performance significantly.  

Question 2: How much do research subjects agree to the Basic 

Education College preparation program offered to them before 

graduation including basic language courses, linguistics courses, 

literature courses, EFL pedagogy courses, common pedagogy 

courses, compulsory common courses and practicum training?  

For answering the above question, Frequencies, Means and X 2  

were all applied. The values ranged between 15.46 and 153.28. A 

significant difference was found at the value of 0.01 as to all items of 

the student questionnaire. The percentile of “strongly 

agree/agree/agree to some extent” were calculated and accumulated to 

show degree of agreement. Table (1) below shows the degree of 

agreement of the students teachers to the preparatory program courses.  
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Table   (1) 

Degree of agreement of the student teachers to preparatory 

program courses (N= 78) 
 

Basic language 

Courses 

Degree of Agreement  
Weighted 

Mean 
Strongly 

Agree 
Agree Agree 

to some 
extent 

Disagree Strongly 
Disagree 

1. Great benefit 
from 
“Conversation” 
course 

20.5% 20.5 % 35.8% 20.5% 2.5% 2.6410 

2. Insufficient 
hours of 

Conversation 
course 

28.2% 24.3% 20.5% 23% 2.5% 2.5513 

3. nsignificance 
of Conversation 
course 

1.2% 1.2% 6.4 47.4% 41.1% 4.4103 

4. Necessity of 
promoting the 
skills of    

    dialogue and 
role-play 

44.8% 51.2% 2.5% 1.2% 0% 1.6026 

5. Importance 
of good 
selection of   
    Conversation 
course teacher 

75.6% 42.3% 0% 0% 0% 1.2436 

6. Uselessness 

of ‘Basic 
Writing” course  

8.9% 14.1% 12.8% 35.8% 28.2% 3.6026 

7. Insufficient 
hours for 
“Advanced 
Writing” 

23% 52.5 15.3 6.4% 2.5% 2.1282 

8. Importance 
of promoting 

both writing  
    Courses 

46.1% 48.7% 5.1% 0% 0% 1.5897 

9. Importance 
of teaching 
grammar in    
Writing courses 

74.3% 23% 2.5% 0% % 1.3333 
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10. Importance 
of intensive 
training in 
Grammar 

82% 15.3% 2.5% 0% % 1.2051 

11. Importance 
of more time 

for Writing  

58.9% 26.9% 12.8% 0% 1.2% 1.5769 

12. Significance 
of progression 
in Writing 
Courses 

48.7% 37.1% 14.1% 0% 0% 1.6538 

13. Obligation 
to reconsider 
‘Reading” 

Course 

44.8% 35.8% 10.2% 7.6% 1.2% 1.8462 

14. Importance 
of intensive 
training in  
reading skills 

42.3% 42.3% 12.8% 2.5% 0% 1.7564 

15. Importance 
of incentives to 
promote   

reading skills 

32% 56.4% 0% 11.5% 0% 1.7949 

16. Importance 
of training in 
listening  
comprehension  

66.6% 30.7% 1.2% 1.2% 0% 1.3718 

17. Pressing 
need for more 
language 

courses 

66.6% 17.9% 10.2% 5.1% 0% 1.5385 

18. Necessity of 
basic language 
courses   
      Progression 

76.9% 14.1% 7.6% 1.2% 0% 1.333 

19. Need for 
dedicating the 
first semester 

for   
      intensive  
language 
courses 

70.5% 20.5% 8.9% 0% 0% 1.3846 

 



Annals of the Faculty of Arts, Ain Shams University -Volume 41 (April - June 2013)    

  

Abdulmohsen Abbas Dashti / Galal Salama 

520

 
 

 

Linguistic Courses  

Degree of Agreement  

Weighte

d 

Mean 

Strong

ly 

Agree 

Agree Agree 

to 

Some 

Extent 

Disagr

ee 

Strongl

y 

Disagre

e 

20. Disorder in progression of 

linguistic        courses  

20.5% 33.3% 30.7 8.9% 6.4% 2.5256 

21. Need to split Phonetics & 

Phonology course 

26.9% 39.7% 24.3% 6.4% 2.5% 2.1795 

22. Importance of offering “Phonetics” 

as an initial specialized course 

  

29.4% 

37.1%   24.3%    

7.6% 

   1.2% 2.1410 

23. Importance of offering  

“Introduction to Linguistics” as the 

second specialized course  

20.5% 51.2% 15.3% 10.2% 2.5% 2.2308 

24. Necessity of splitting 

Morphology & Syntax course 

30.7% 43.5% 16.6% 6.4% 2.5% 2.0641 

25. Significance of presenting 

Morphology After Phonology 

25.6% 50% 15.3% 7.6% 0% 2.1410 

26. Significance of presenting Syntax 

after Morphology 

28.2% 47.4% 14.1% 10.2% 0% 2.0641 

27. Significance of presenting 

Semantics after Syntax 

25.6% 48.7% 12.8% 7.6% 3.8% 2.2308 

28. Uselessness of offering  

“Translation” course in the 

Preparation Program 

14.1% 15.3% 35.8% 20.5% 14.1% 3.0513 

29. Uselessness of offering  

“Psycholinguistics” course in the 

Program 

3.8% 8.9% 24.3% 47.4% 15.3% 3.6154 

30. Uselessness of offering  

“Sociolinguistics”      course in the 

program  

10.2% 10.2% 24.3% 43.5% 11.5% 3.3590 

31. Uselessness of offering “History 

of    English” course in the program 

17.9% 33.3% 32% 12.9% 3.9% 2.5128 

32. Uselessness of considering 

“Contrastive Linguistics” as an 

important course for the  

       program 

 

7% 

 

39.7% 

 

35.9% 

 

14% 

 

1.3% 

 

2.5897 

 

Literature Courses 

 

degree of Agreement 

 

Strongly 

Agree 

Agree Agree to 

some 
extent 

Disagree Strongly 

Disagree 

33. Significance of presenting 

“Introduction to  

Literature” after linguistic courses 

23.9% 43.5% 17.9% 12.8% 2.5% 2.2821 

34. Necessity of revising current 

“Introduction to Literature” course 

34.6% 44.8% 14.1% 3.8% 2.5% 1.9487 

35. Importance of more attention to 

“Child  Literature” course 

55.1% 20.5% 8.9% 10.2% 2.5% 1.8974 

36. Uselessness of “Readings in 

Poetry” course  

52.5% 23% 15.3% 6.4% 2.5% 1.8333 

37. Uselessness of “Readings in 

Prose” course 

50% 25.6% 12.8% 6.4% 5.1% 1.9103 
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38. Uselessness of “Readings in 

drama” course 

56.4% 17.9% 15.3% 6.4% 3.8% 1.8333 

39. Need to cancel “Modern 

Literature” course and merge it  

“Child Literature” course 

38.4% 48.7% 3.8% 5.4% 3.8% 1.8718 

40. Significance of adding a “Story 

Telling” course to the program 

75.6% 11.5% 7.6% 3.8% 1.2% 1.4359 

 

 

EFL Pedagogy Courses 

Degree of Agreement  

Weight

ed 

Mean 
Strongly 
Agree 

Agree Agree 
to some 

extent 

Disagree Strongly 
Disagree 

     

41. Importance of presenting 

“Applied Linguistics after fin ishing 

linguistics and literature courses 

46.1% 42.3

% 

6.4% 1.2% 3.8% 1.7436 

42. Necessity of presenting a socio- 

      psycholinguistic course for Arab  

      children  

75.6% 11.5

% 

6.4% 2.5% 3.8% 1.4744 

43. Uselessness of presenting Error  

      Analysis” course 

20.5% 25.6

% 

15.3% 25.6% 12.8% 2.8462 

44. Uselessness of presenting 

“Culture  Learning” course 

25.6% 46.1

% 

14.1% 7.6% 6.4% 2.2308 

45. Importance of adding “Language  

   Acquisition” course to the program 

21.7% 43.5

% 

21.7% 7.6% 3.8% 2.3590 

46. Importance of giving more 

attention and time to “Micro-

Teaching” course  

48.7% 38.4

% 

10.2% 2.5% 0% 1.6667 

47. Need to present “Syllabus 

Design” Course 

32.2% 44.8

% 

14.1% 8.9% 0% 2.0000 

48. Significance of presenting “Text   

      Material Writ ing” course 

33.3% 51.3

% 

10.3% 5.1% 0% 1.8718 

       

 

 

Common Pedagogy Courses 

Degree of Agreement Weigh

ted 

  Mean   

Strongly 

Agree 

Agree Agree to 

some 
extent 

Disagree Strongly 

Disagree 

     

49. Importance of presenting 

“Educational Psychology” and“ 

Growth Psychology” before 

“Curriculum” and “Teaching   

Methodology” courses 

23% 57.6% 14.1% 1.2% 3.8% 2.0513 

50. Necessity of merging 

“Common Teaching 

Methodology” with “EFL 

Teaching Methodology” 

32.2% 53.8% 8.9% 2.5% 2.5% 1.8974 

51. Offering “Mental 

Psychology” as a  compulsory 

course 

30.7% 38.4% 8.9% 15.3% 6.4% 2.2821 

52. Offering “Social Psychology” 

as a        compulsory course 

30.7% 30.7% 15.3% 17.9% 7.6% 2.4103 

53. Assigning longer timing for 

‘Seminar”  

55.1% 10.2% 17.9% 11.5% 5.4% 2.0128 
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Compulsory Common Courses 

Degree of Agreement  

 

Weight

ed 

Mean 

Strongly 
Agree 

Agree Agree to  
Some 

extent 

Disagree Strongly 
Disagree 

     

54. Useless of “Readings & 

Styles”  Course 

47.4% 28.2

% 

10.2% 7.6% 6.4% 1.9744 

55. No benefit from “French 

Language” Courses 

35.8% 34.6

% 

11.4% 6.4$ 11.4% 2.2308 

56. No benefit from “Scientific  

      Education” course  

26.9% 30.7

% 

7.6% 16.6% 17.9% 2.6795 

57. Importance of offering a 

course in “Arabic Report 

Writing” 

29.4% 26.9

% 

17.9% 11.4% 12.8% 2.5897 

 

Practicum 

 

Degree of Agreement  

Weight

ed 

Mean 

Strongly 
Agree 

Agree Agree to  
Some 

extent 

Disagree Strongly 
Disagree 

     

58. Considerable benefit from 

“Practicum” in general 

64.1% 26.9

% 

5.4% 1.2% 2.5% 1.5128 

59. Need of dedicating two 

semesters for “Practicum” 

35.8% 20.5

% 

20.5% 12.8% 10.2% 2.4103 

60. Need to increase the credit 

hours of  “Practicum” 

33.3% 29.4

% 

23% 12.8% 1.2% 2.1923 

61. Need to prolong observation 

period in  “Practicum”  

30.7% 35.8

% 

25.6% 6.4% 1.2% 2.1154 

62Importance of knowledge 

about child Psychology 

58.9% 28.2

% 

11.4% 1.2% 0% 1.5513 

63. Importance of mastering 

language skills  

74.3% 23% 2.1% 0% 0% 1.2821 

64. Essentiality of the roles 

played by Academic and local 

supervisors  

47.4% 39.7

% 

12.8% 0% 0% 1.6538 

65. Essentiality of the role played 

by the department coordinator of 

“Practicum”  

50% 38.4

% 

10.2% 1.2% 0% 1.6282 

66. Importance of supporting 

positive aspects   and avoiding 

negative ones 

87.1% 10.2

% 

2.5% 0% 0% 1.2051 

 

The statistical analysis of the responses to the Basic Language 

Courses showed that 76.8 % of the students claim that they benefit 

very much from the conversation course. However, 75.5% claim that 

they find the current number of hours allotted for this course 

insufficient. Only 8.9% reject the view that the conversation course is 

unimportant. 98.7% agree to the importance of dialoguing and role-

play in this course. They, nonetheless, unanimously, assert that teacher 

selection is crucial for this course. Although 35.8% reject the view 

that says that the basic writing course is useless, 90.8% assert that the 
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hours allotted for advanced writing are insufficient, and all of them 

unanimously agree that both writing courses (Basic and Advanced) 

need promotion and that more time and progression are essential for 

promotion, and also an intensive grammar course should be 

incorporated. 90.8% of the sample sees that the reading course should 

be revised and 97.4% sees that it needs intensive training. 88.4% 

believes in the importance of incentives to promote reading skills. The 

sample of the study strongly supports training in listening 

comprehension (98.5%) and feel a pressing need for more cohesive 

language courses (94.8%). 98.7% support the necessity of basic 

language courses. They, unanimously, strongly support dedicating the 

first semester in the college for intensive language courses. As to the 

Linguistic Courses, the analysis indicates that 84.6% of the 

respondents see a defect in the progression of specialized linguistic 

courses. 91% believe that Phonetics and Phonology should be 

presented as separate courses and that the former should be the first 

specialized course to be offered in the program. 87.1% assert the 

importance of presenting “Introduction to Linguistics” immediately 

after “Phonetics”. Likewise , 91% believe that “Morphology” and 

“Syntax” should be separately and consecutively presented, and 

87.1% believe that “Semantics” should be presented after “Syntax”. In 

addition, 65.3% of the respondents do not see “Translation” as a 

useful course in their program. However, they reject the view that sees 

both “Psycholinguistics” (77%),“Sociolinguistics” (83.6%)  and 

“History of English” (83.3%) as useless courses in their program. As 

to “Contrastive Linguistics”, the course was not yet offered at the time 

of the research, so results were not obtained.  

As to Literature Courses, 84.6% of the respondents agrees to 

presenting an updated version of “Introduction to Literature” after 

linguistic courses. They strongly support giving due attention to 

“Child Literature” (96.1%) and adding “Story Telling” in the 

preparation program (94.8%). Meanwhile, the respondents believe that 

“Readings in Poetry” (91%), “Readings in Prose” (84.4%) and 

“Readings in Drama” (89.7%) are useless courses in the preparation 

program. 91% prefer canceling “Modern Literature” course and 

incorporating it, somehow, in one of the child literature courses. 
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As to EFL pedagogy courses, the analysis indicates that 94.8% 

of the respondents claim that they prefer to have the “Applied 

Linguistics” course after they finish all prescribed linguistics and 

literature courses. They would, also, like to study a course that tackles 

the socio-psycho aspects  associated with the language of Arab 

children. Besides, 88.4% would like to have “Language Acquisition”, 

93.5% would like to have “Syllabus Design”, and 94.8% would like to 

have “Text Material Writing” courses to be incorporated in their 

tuition program. 97.4% believe that more attention is to be given to 

Micro-Teaching” course. However, 73% and 61.1% of the 

respondents successively find the “Culture Learning” and “Error 

Analysis” courses useless. 

As to  common pedagogy courses, the analysis indicates that 

94.8% of the respondents see the necessity of studying “Educational 

Psychology” and “Growth Psychology” before “Curriculum” and 

“Teaching Methodology” courses. Similarly, 94.8% prefer merging 

the common course of teaching methodology with “EFL Teaching 

Methodology”. 78.2% and 74.3% successively would like to study 

mental psychology and social psychology as two compulsory courses. 

79.4% of the respondents are convinced that the “Seminar” course 

should be assigned more timing. 

As to compulsory common courses, the analysis indicates that 

students strongly support the view regarding the uselessness of the courses 

“Readings & Styles” 85.8%, “French Language” 82%, and “Scientific 

Education” 65.3%. Meanwhile,74.3%, would like to have a course in 

Arabic writing in general and Arabic report writing in particular. 

As to the practicum, the analysis indicates that 96.1% of the 

respondents claim to get a maximal benefit from “Practicum”; 76.9% 

feel the need of dedicating two semesters for “Practicum”; 85.8% 

show a need to increase the credit hours of “practicum” and 92.3% 

favor prolonging the observation period at the start of “Practicum”. 

98.7 % emphasize the need for knowledge about the psychology of 

children, and, almost unanimously, the respondents emphasize the 

importance of competence in English language skills, support the 

essential roles of the supervisors and find great benefit when 

encouraged to follow positive teaching aspects and avoid negative 

ones.  
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Question 3: What are the points of strength and weakness in the  

competencies required for English language teachers (Personal 

competencies, Lesson-planning competency, teaching profession 

competency, Language use competency, Evaluation competency,  

Class management competency)? 

Table (2) below shows the responses to the level of students 

teachers’ personal competencies. 

Table (2). Responses to the levels of student teachers’ personal 

competencies (N=65) 
 

Personal Competencies 

Degree of Agreement  

Weighted  

Mean 
Excellen

t 

V. 

Good  

Good  Pass Wea

k 

V. 

Weak 

1. Attention to personal 

appearance 

84.6% 13.8% 1.5% 0% 0% 0% 1.1692 

2. Self-confidence 75.3% 21.5% 3% 0% 0% 0% 1.2769 

3. Emotional balance  70.7% 23% 4.6% 1.5% 0% 0% 1.3692 

4. Maintaining work ethics 78.4% 15.3% 1.5% 0% 0% 0% 1.2462 

5. Cooperation with 

superiors &  

    Co lleagues 

83% 15.3% 1.5% 0% 0% 0% 1.1846 

6. Mobility inside/outside 

the class  

73.8% 18.4% 6.1% 1.5% 0% 0% 1.3538 

7. Cheerfulness 

inside/outside the  

     Class 

70.7% 21.5% 6.1% 0% 1.5% 0% 1.4000 

 

Lesson Planning  

Competency 

Degree of Agreement  

Weighted  

Mean 
Excelle

nt 

V. 

Good  

Good  Pass Wea

k 

V. 

Weak 

      

8. Rev iewing previous 

material 

61.5% 30.7% 6.1% 1.5% 0% 0% 1.4769 

9. Linking new material with  

    prev ious one  

52.3% 32.3% 13.8% 1.5% 0% 0% 1.6462 

10. Setting objectives 

accurately  

     and comprehensively 

60% 29.2% 9.2% 0% 1.5% 0% 1.5385 

11. Writing details of lesson  

       progress steps 

61.5% 1726.1 10.7% 0% 1.5% 0% 1.5385 

12. Securing sufficient time 

for more  

      participation of learners 

52.3% 29.2% 16.9% 1.5% 0% 0% 1.6923 

13. Select ing adequate class 

activities to achieve lesson 

objectives 

60% 24.6% 12.3% 3% 0% 0% 1.5846 

14. Selecting suitable aids for 

each  

      Activity  

60% 30.7% 7.6% 1.5% 0% 0% 1.5077 

15. Preparing adequate 

exercises to  

61.5% 24.6% 12.3% 0% 1.5% 0% 1.5538 
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      achieve lesson objectives 

 

Item 

Degree of Agreement  

Weighte

d  

Mean 

Excelle

nt 

V.  

Good  

Good  Pass Wea

k 

V. 

Wea

k 

16. Encouraging learners to link  

previous  

       material with new one  

46.1% 36.9% 15.3% 0% 1.5% 0% 1.7385 

17.Quantitative and qualitative 

grading of    

      new material  

47.6 43% 7.6% 1.5% 0% 0% 1.6308 

18. Variety & motivation in  

presentation of  

       new material 

53.8% 30.7% 12.3% 3% 0% 0% 1.6462 

19. Presenting new material v ia 

dialogue 

52.3% 27.6% 16.9% 1.5% 1.5% 0% 1.7231 

20. Making use of different language 

skills in  

      material presentation 

43% 38.4% 13.8% 3% 0% 0% 1.7656 

21Promoting thinking and creativity 

in  

      language use 

33.8% 38.4% 21.5% 3% 3% 0% 2.0308 

22. Motivating learners to use new 

material in  

      Various communicative situations 

52.3% 30.7% 15.3% 1.5% 0% 0% 1.6615 

23. Accuracy in time management and  

      distribution in class 

46.1% 36.9% 13.8% 1.5% 0% 1.5

% 

1.7692 

24. Observing individual d ifferences 

among      

      Learners  

52.3% 32.3% 12.3% 1.5% 1.5% 0% 1.6769 

25. Motivating learners to take the 

initiat ive  

    of participation in communicative 

situations 

49.2% 36.9% 12.3% 0% 1.5% 0% 1.6769 

26. Promoting communicative skills  

among  

      Learners  

49.2% 39.2% 16.9% 3% 1.5% 0% 1.7846 

27. Encouraging all categories of 

learners to  

       take part in language performance  

49.2% 29.2% 16.9% 3 0% 0% 1.7692 

28. Use of various educational aids  58.4% 33.8% 3% 3% 0% 0% 1.5000 

29. Encouraging learners to produce 

language  

      educational aids  

23% 23% 35.3% 3% 1.5% 6 2.6290 

30. Insistence on using English in 

class 

47.6% 38.4% 12.3% 1.5% 0% 0% 1.6769 

31. Approving learning in  

conversational  

      Groups 

40% 32.3% 26.1% 1.5% 0% 0% 1.8923 

32.Using literary texts in promoting  

language  

      Skills 

46.1% 24.6% 16.9% 6.1% 3% 3% 2.1385 

33. Existence of mutual respect 

between  

66.1% 26.1% 6.1% 0% 1.5% 0% 1.4462 
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       Student teacher and learners  

34. Operating a maximum of language 

skills  

       in each class 

53.8% 26.1% 18.4% 0% 1.5% 0% 1.6923 

35. Correcting learners answers 

during classes 

53.8% 33.8% 10.7% 1.5% 0% 0% 1.6000 

36. Correcting learners answers after 

classes 

30.7% 40% 20% 6.1% 1.5% 1.5

% 

2.1692 

37. Quantity and quality of 

assignments in   

       class every week 

29.2% 49.2% 18.4% 1.5% 0% 1.5

% 

2.0308 

38. Quantity and quality of home 

assignments  

       every week 

26.1% 49.2% 20% 3% 0% 1.5

% 

2.1077 

39. Degree of adopting common EFL  

       Methods 

47.6% 38.4% 9.2% 0% 1.5% 1.5

% 

1.7656 

40. Degree of using modern 

technology, e.g.  

       computer & internet in EFL 

teaching  

33.8% 10.7% 24.6% 15.3% 6.1% 4.6

% 

2.7143 

41. Method of using boards in class 66.1% 24.6% 7.6% 1.5% 0% 0% 1.4462 

 

Language Competency 

Degree of Agreement  

Weighted 

Mean 

Excelle

nt 

V. 

Good  

Good  Pass We

ak  

V. 

Wea

k 

42. Correct Pronunciation & 

Fluency 

38.4% 43% 16.9% 1.5% 0% 0% 1.8154 

43. Accuracy in suitable word -

choice 

50.7% 33.8% 9 1.5% 0% 0% 1.6615 

44. Accuracy in using correct 

structures 

49.2% 33.8% 16.9% 0% 0% 0% 1.6769 

45.Using adequate styles for 

dialogues 

49.2% 32.3% 16.9% 1.5% 0% 0% 1.7077 

46. Correct reading of written 

texts 

58.4% 30.7% 9.2% 1.5% 0% 0% 1.5385 

47. Degree of grasping text  

content  

64.6% 27.6% 6.1% 1.5% 0% 0% 1.4462 

48. Summary of texts and 

eliciting ideas  

      from them 

47.6% 33.8% 15.3% 3% 0% 0% 1.7385 

49. Level of avoid ing syntactic 

errors 

35.3% 43% 18.4% 3% 0% 0% 1.8923 

50. Level of avoid ing spelling  

mistakes 

46.5% 33.8% 16.9% 1.5% 0% 1.5% 1.8000 

51. Level of avoiding  

mispronunciation 

40% 44.6% 12.3% 3% 0% 0% 1.7846 

52. Level of accuracy in written  

      Expression 

43% 35.3% 18.4% 3% 0% 0% 1.8154 

53. Level of performance 

compared with  

      native speakers standard 

30.7% 41.5% 26.1% 0% 0% 0% 1.9531 

 

Evaluation Competency 

Degree of Agreement   

Weighted  

Mean 

Excellen

t 

V. 

Good  

Good  Pass Wea

k 

V. 

Weak 
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54. Verbal assessment 43% 38.4% 13.8

% 

1.5

% 

0% 3% 1.9538 

55. Periodic tests 7.6% 30.7% 18.4

% 

4.6

% 

1.5% 27.6% 4.4068 

56. Final tests 6.1% 27.6% 15.3

% 

7.6

% 

3% 32.3% 4.8103 

57. Scientific construction of 

tests  

13.8% 29.2% 12.3

% 

4.6

% 

0% 29.2% 4.3793 

58. Clarity of error correct ion 

system 

44.6% 24.6% 20% 1.5

% 

0% 3% 2.0000 

59. Degree of  learners’ benefit  

from  

      error correction system 

47.6% 24.6% 13.8

% 

4.6

% 

0% 3% 1.9672 

60. Degree of teachers’ follow 

up to  

       error correction  

43% 24.6% 16.9

% 

3% 1.5% 3% 2.0667 

61. Accuracy in mark 

distribution in  

      total evaluation  

26.1% 18.4% 12.3

% 

3% 0% 29.2% 4.2069 

62. Linkage degree between 

assessment  

      tools and courses 

43% 30.7% 13.8

% 

1.5

% 

0% 4.6% 2.0656 

63. Degree of benefit from 

assessment  

       in the teaching process 

43% 30.7% 13.8

% 

3% 0% 3% 1.9836 

 

Class Management Competency 

Degree of Agreement  

Weighted  

Mean 
Excellen

t 

V. 

Goo

d 

Good  Pass Wea

k 

V. 

Weak 

64. Degree of punctuality in class 

timing  

80% 15.3% 3% 1.5

% 

0% 0% 1.2615 

65. Degree of controlling the class  60% 27.6% 7.6% 3% 0% 1.5% 1.6000 

66. Degree of quietness during 

class  

       Progress 

63% 24.6% 10.7

% 

0% 1.5% 0% 1.5231 

67. Wisdom in facing negative 

attitude of  

       Learners 

67.6% 24.6% 6.1% 1.5

% 

0% 0% 1.4154 

68. Degree of learners’ respect to 

teacher 

69.2% 23% 6.1% 1.5

% 

0% 0% 1.4000 

69. Type of interaction with 

learners’  

      different categories 

61.5% 26.1% 10.7

% 

1.5

% 

0% 0% 1.5231 

 

English Language Use 

Competency 

Degree of Agreement  

Weighted 

Mean 

Excellen

t 

V. 

Good  

Good  Pass We

ak 

V. 

Wea

k 

70. Language use in presenting 

vocabulary 

64.6% 23% 12.3% 0% 0% 0% 1.4769 

71. Language use in presenting 

structures 

52.3% 32.3% 15.3% 0% 0% 0% 1.6308 

72. Language use in giving 

instructions 

63% 21.5% 15.3% 0% 0% 0% 1.5231 

73. Language use in commenting  60% 24.6% 12.3% 3% 0% 0% 1.5846 
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about  

      Performance 

74. Language use in greetings and  

      Compliments 

63% 16.9% 15.3% 1.5% 0% 3% 1.6769 

75. Language use outside class 12.3% 44.6% 27.6% 9.2% 3% 1.5% 2.6000 

 

Frequencies, weighted means, and X2 values (ranging from 

10.18 – 71.88) were applied and were all significant at 0.01 for all the 

items  of the observation card. The percentages of “Excellent” and 

“Very Good” grades were calculated and accumulated. 75% or more 

will indicate a point of strength, whereas less than 75% will indicate a 

point of weakness.  

As to personal competencies, the statistical analysis indicates 

that most of the sample subjects showed points of strength in all 

variables of their personal competencies, namely, attention to personal 

appearance (98.4%), self-confidence (96.9%), emotional balance 

(93.8%), maintaining work ethics (98.4%), cooperation with superiors 

and colleagues (98.4%), mobility inside/outside the class (92.3%) and 

cheerfulness inside/outside the class (93.7%).  

As to lesson planning competency, the statistical analysis 

indicates that 92.3% of the subjects demonstrated as well points of 

strength in reviewing previous material, 84.6% in linking new material 

with previous one, 89.2% in setting objectives accurately and 

objectively, 87.6% in writing details of lesson progress steps, 81.5 in 

securing sufficient time for more participation of learners, 84.6% in 

selecting adequate class activities to achieve lesson objectives, 90.7% 

in selecting suitable aids for each activity, and 86.1% in preparing 

adequate exercises to realize the lesson objectives.  

As to occupational competencies, the statistical analysis 

indicates that 83% of the respondents scored well in encouraging 

learners to link previous material with new one, 90.7% in quantitative 

and qualitative grading of materials, 84.6% in variety and motivation 

in presentation of new material, 80% in presenting new material via 

dialogue, 81.5% in making use of different language skills in material 

presentation, 83% in both motivating learners to use new material in 

various communicative situations and in accuracy in time 

management and distribution in class, 84.6% in observing individual 

differences among learners, 86.1% in motivating learners to take the 
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initiative of participation in communicative situations, 78.4% in 

promoting communicative skills among learners and in persuading all 

categories of learners to take part in language performance situations, 

92.3% in using varied educational aids in class, 86.1% in insistence on 

using English in class, 92.3% in existence of mutual respect between 

the student teacher and learners, 80% in operating a maximum of 

language skills in each class, (87.6%) in correcting learners answers 

during classes, 78.4% in quantity and quality of assignments in class 

every week, 75.3% in quantity and quality of home assignments every 

week, 81.6% in degree of adopting common EFL methods, and 90.7% 

in method of using boards in class. However, the respondents showed 

weak points in 72.3% promoting thinking and creativity in language 

use, 46.5% in encouraging learners to produce language educational 

aids, 72.3% in approving learning in conversational groups, 70.7% in 

using literary texts in promoting language skills, 70.7% in correcting 

learners answers after classes, 44.6% in degree of using modern 

technology such as computer and internet in EFL teaching.  

As to language competency, the statistical analysis indicates that 

the respondents did well in all except in level of performance 

compared with native speakers standard (72.3%). 81.5% showed 

positive points in “correct pronunciation and fluency, 84.6% in 

accuracy in suitable word-choice, 83% in accuracy in using correct 

structures and in using adequate styles for dialogues, 89.2% in correct 

reading of written texts, 92.3% in degree of grasping text content, 

81.5% in summary of texts and eliciting ideas from them, 78.4% in 

level of avoiding syntactic errors, 80% in level of avoiding spelling 

mistakes, 84.6% in level of avoiding mispronunciation, 78.4% in  

level of accuracy in written expression  As to evaluation competency, 

the statistical analysis indicates that the students did not do well in the 

related competences except for verbal assessment. The analysis shows 

that 81.5% did well in verbal assessment, 38.4% in periodic tests, 

33.8% in final tests, 43% in scientific construction of tests, 69.2% in 

clarity of error correction system, 72.3% in degree of learners’ benefit 

from error correction system, 67.6% in degree of teachers’ follow up 

to error correction, 44.6% in accuracy of mark distribution in total 

evaluation, 73.8% in both degree of closeness between assessment 

tools and courses and degree of benefit from assessment in the 
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teaching process. As to class management competency, the statistical 

analysis indicates that most of the research subjects did well in related 

competencies. The analysis shows that 95.3% of the students did well 

in punctuality in class timing, 87.6% in degree of controlling the class 

and in degree of quietness during class progress, 92.3% in showing 

wisdom in facing negative attitude of learners and in learners’ respect 

to student teacher, and finally 87.6% in type of interaction with 

different categories of learners.  

As to English language use competency, the statistical analysis 

indicates that the students did very well in all competencies except in 

language use outside class where only 56.9% of the students did well. 

The analysis shows that 87.6% of the students did well in presenting 

vocabulary, 84.6% in presenting structures, in giving instructions, in 

commenting about performance and in language use in greetings and 

compliments.  

Question 4: How much do practicum supervisors agree to the 

TEFL practicum program as planned by CBE?  

Table (3) below shows the responses of supervisors about the 

current practicum  program at CBE. 

Table (3). Responses of supervisors about the current practicum  

program at CBE (N=59). 
 

Item 

Degree of Agreement  

Weighted 

Mean 

Strongly 
Agree 

Agree Agree to 
Some 

Extent 

Disagree Strongly 
Disagree 

1. Substantial benefit from 
practicum 

52.5 27.1 1.6% 18.6% 0% 2.7966 

2. Necessity of offering  two 

semesters  
      for practicum 

35.6 37.2 10.1% 1.7% 15.2% 2.8475 

3. Importance of increasing 
practicum  
       hours  

22% 37.2
% 

15.2% 8.4% 16.9% 3.2203 

4. Importance of increasing 

observation  
      of experienced teachers 

25.4% 33.8

% 

16.9% 6.7% 16.9% 3.1695 

5. Necessity to teach student 
teachers  

      about children’s psychology 

49.1% 30.3
% 

6.7% 0% 15.2% 2.6441 

6. Necessity of competence in 
language  

      Skills 

57.6% 23.7
% 

3% 15.2% 0% 2.5254 
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7. Importance of involving the  
     ministry’s supervisory sector 
in   

      planning the college 
preparation  
      program 

47.4% 30.3
% 

6.7% 1.6% 15.2% 2.6949 

8. Importance of general 
coordinator for  practicum 

33.8% 40.6
% 

10.1% 0% 15.2% 2.8305 

9. Importance of practicum 

students’  
       experience in actual teaching  

62.7% 20.3

% 

1.6% 0% 15.2% 2.4576 

 

Frequencies, weighted means, and X2 values (ranging between 

16.84 – 125.66) , all of which are significant at 0.01 value as to all 

questionnaire items, have been calculated. As to the current practicum 

program, the statistical analysis indicates that 81.2% of the responders 

agree to the great benefit from the practicum program, 82.9% agree to 

the need to prolong the practicum training period over two semesters, 

74.5% agree to increasing practicum credit hours, 76.1% agree to the 

importance of increasing observation of experienced teachers, 86.1% 

to the need to teach student teachers the psychology of the young 

learner, 84.3% agree to the importance of student teachers’ 

competence in language skills, 84.4% agree to the necessity of 

involving the English supervisory body in the ministry of education in 

planning the CBE preparation program, 84.5% agree to the important 

role of the English practicum general coordinator, and 84.6% agree to 

the value of practicum students’ experience in actual teaching.  

Question 5: What do practicum supervisors propose for 

promoting the current practicum program?  

    The responses of the responders to the open-ended question 

suggested the following:  

 Scheduling regular demonstration classes by carefully selected 
actual primary school EFL teachers. 

 College professors, practicum supervisors, actual primary school 

teachers and college students (prospective teachers) should take 

part in the discussions that follow the recommended 

demonstration classes. 

 Incorporating the English language primary school syllabus in the 
preparation program designed for CBE students.  
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 Incorporating the EFL teaching methodology and strategies as 
recommended by the ministry of education into the CBE 

preparation program.  

 Increasing and intensifying language skills courses in the CBE 

preparation program. 

 Inviting ELT specialists in the ministry of education to participate 
in setting and updating the CBE preparation program for primary 

school EFL teachers. 

 Inviting college professors to pay visits to Kuwaiti primary 

schools before they set their teaching materials, particularly those 

assigned language pedagogy courses. 

 CBE students should be trained, within the preparation program, 
to plan their lessons and select appropriate vocabulary and 

structure presentation techniques as actually used in Kuwaiti 

primary schools. This phase can be incorporated in relevant 

courses, e.g. micro-teaching and TEFL methodology. 

 CBE students should be trained to manipulate the computer as a 

teaching EFL aid on the part of teachers and students. 

 At least one course in the CBE preparation program should be 
dedicated for student presentations and/or demo lessons. This 

project can be worked out in collaboration between the student 

and the tutor, on the one hand, and school teachers and 

supervisors, on the other, during the semester prior to practicum 

training. 

 CBE students should be invited to the model workshops arranged 
by the Kuwaiti ministry of education at least once every two 

weeks before practicum and twice a week during the practicum 

period. 

 The practicum period should be extended to two semesters; the 

first being limited to two or three days every week and the second 

being full time. 

 During practicum period CBE students should not be allowed to 
do any other courses, i.e. devoting the last semester to practicum.  

 

Discussions 

The results of the proficiency test indicate that the graduates of 

the English department at the College of Basic Education are not 
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competent enough to shoulder the responsibility of teaching English at 

primary schools. Their command of English is significantly lower than 

the normal average of EFL teachers. They are even weaker in 

performance skills than in receptive ones as proved in the statistical 

report. This result is primarily due to two factors: the first is related to 

the retarded standard of the student input to the PAET in general and 

English department in particular. The average grade in the General 

Secondary Certificate accepted for admission to PAAET colleges ( 

55% ) is much lower than that accepted for admission to Kuwait 

University    (  65%  ) . The second factor is related to the quantitative 

and qualitative defects in the language courses component in the CBE 

program. 

 The inappropriate policy of admission to the English 

department certainly contributes to the problem addressed in this 

research. The evaluation system applied for admission to the 

department surely lacks accuracy and discipline. The current system 

consists of a non-standardized locally constructed written proficiency 

test, the pass mark of which is 50%, or even less, in addition to an 

interview for each candidate. Besides, it overlooks the achieved grades 

during the secondary school stage.   The low-level pass mark in the 

proficiency test is inadequate for a candidate to shoulder the 

responsibility of teaching English at primary schools in a few years. 

On the other hand, in many cases the interview is monitored and 

refereed by one interviewer, or two in rare cases. The judgment 

depends on the criteria of each interviewer, which creates various 

discrepancies in evaluation. For these reasons the two factors facilitate 

the penetration of bad-quality input to the English department, which 

asserts the weak foundation of the CBE preparation program. A 

possible way out of this phase of the preparation program should be in 

considering three issues: (1) the mark scored in English on the General 

Secondary School Certificate. This mark should not be less than 70%. 

(2) a standard proficiency test, e.g. TOEFL, IELTS to guarantee the 

validity and reliability of the test. (3) A structured interview based on 

the criteria that conform to the minimum language requirements of 

freshman students in the English department. If adopted, this three-

element evaluation system contributes to uprooting the addressed 

problem. 
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The preparation program currently set for CBE students at the 

English department does not seem to have been based on the actual 

needs of the students. The obvious gap between the preparation 

institution, i.e. CBE and the labour market receiving the graduates, i.e. 

primary schools, as supported by the views of the practicum academic 

and local supervisors, definitely contributes to the problem. Paving the 

road to the labour market is the responsibility of the qualifying 

academic institution, i.e. CBE. This responsibility is one of the tasks 

of the syllabus designers. Various scientific and practical steps should 

be taken with a view to paving the way to the labour market where the 

quality of the product is practically checked. Regular mee tings and 

extensive dialogues should be arranged between both parties, i.e. CBE 

and the ministry of education. A smooth flow of course materials 

helps to a great extent in meeting the requirements of the prospective 

job. This can be reflected in the accurate and regular updating of the 

preparation program plans and content. 

The targeted job of the research subjects is EFL teaching at 

primary schools. The results obtained from the proficiency test and 

from the observation card monitored by the academic and local 

supervisors refer to various defects and weaknesses in English 

language command and use on the part of the student teachers. There 

is evidence that they make mistakes in grammar, word choice, spelling 

and pronunciation. Oral and written expressions are, also, two major 

areas of weakness among them. The lack of intensive training in these 

skills in the current preparation program is considered one of the main 

factors causing the addressed problem. A five-hour course in 

conversation and a six- hour one, in writing, as set in the current 

preparation program ( See the department major sheet, Appendix 4 ), 

are not sufficient for promoting these skills taking into consideration 

the low level of students admitted to the CBE English department. 

These findings compromise with findings highlighted by Shalabi 

(1988), Salama (2004) and Kharma & Hajjaj (1989).  

 A positive step should be taken to intensify language courses. 

There should be three graded courses of each language skill, e.g. 

conversation 1, conversation 2 and conversation 3 to stand for 

elementary, intermediate and advanced levels respectively. The same 
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policy should apply to the writing skill. Grammar, spelling, 

punctuation and other writing components should be intensively and 

extensively emphasized in the preparation program. Each of these 

components should receive sufficient and appropriate attention. It is, 

therefore, worth considering if the initial semester in the college was 

dedicated to intensive English language courses targeting an advanced 

command of English language skills. Even in specialized courses, e.g. 

linguistics, literature, pedagogy, language skills should be part and 

parcel of these courses. Lecturers in these specialized courses should 

feel an obligation to drill certain structures or vocabulary whenever 

and wherever possible within the specialized teaching materials. A 

part of the grade/mark should be allotted to the specialized course, and 

a specified mark should also be allotted to the level of the student’s 

command of the language. This policy is expected to enhance the 

students’ motivation to seek and maintain language accuracy, proper 

use and precise usage.  

A glance at the current CBE preparation program obviously 

shows that it is identical with the program set for similar stude nts 

three or even four decades ago. Besides, they are not dissimilar to the 

programs set for the English department students in colleges of arts as 

suggested by Castleden (2003). Considering the discrepancies 

between the targets of both colleges, i.e. arts and education, one 

cannot sell the program of the former to the latter. The scientific 

method of planning this type of program necessitates a survey of the 

actual requirements of the job of the current primary school English 

language teacher. Such an objective has also been proposed by Graves 

(2000), Al-Saleh & Salama (1996), Brown (1995), Grant & Shank 

(1993), Yalden (1987) and Munby (1978). The actual teaching 

materials used in teaching English at this stage should be a major 

component of the CBE program. In addition to the mastery of the 

different language skills, the CBE prospective teacher should be 

familiarized with the various pedagogical problems expected to be 

faced during the teaching process. Group dynamics and interactive 

work are vital issues in EFL teaching. Individual differences and 

tackling low-achievers are of no less importance. Lesson planning and 

preparation is crucial for the EFL teacher. Demonstration classes are 

extremely important during the preparation period. These can even be 
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gradually observed and practiced. Practical training in teaching may 

be in the form of graded courses starting from the second year of 

tuition in the college. These examples and many others that seem to 

have been left out in the current program should have been considered 

at the phase of designing the major sheet preparation program.  

 Literature courses, as set in the current program, represent a 

higher ratio than needed for the research subjects. In arts colleges, it is 

justified to place literature courses at the same footing with language 

and linguistics. In education colleges, the case is different. Literature 

courses should not have the same weight applied in arts colleges 

owing to the discrepancies in mission and objectives. Course planners 

in education colleges do not have to copy the plans prescribed for 

English departments at arts colleges. Unfortunately, the current CBE 

preparation program has copied that set for many arts colleges 

(Salamah, 2004) . The results of the questionnaires    denote that a 

number of literature courses are useless and undesirable in addition to 

their non-conformity with the practical objectives of the CBE 

program. One course that introduces English literature is quite 

sufficient for appreciation as an elegant form of the English language. 

CBE prospective primary school teachers need to be able to use 

English properly, accurately and appropriately in different topics. 

Literature can be one of these topics, rather than being focused on in 

courses that do not often exist in the students’ future career. Literary 

appreciation does not seem to be of vital importance to language 

accuracy. On the contrary, the latter is always a springboard to the 

former. However, child literature would be more useful than courses 

like readings in drama or readings in poetry. This useful type of 

courses is, surprisingly, missing in the current addressed program 

though it fits very well in teaching English to primary school pupils. 

 In designing a preparation program as addressed in this 

research, designers should be keen on course gradation considering 

that many courses are based on others, e.g. phonology, followed by 

morphology, then syntax and semantics. It is confusing, on the part of 

the students, if they study phonology and syntax, or syntax and 

semantics simultaneously. Unfortunately, the current program fails in 

some cases to maintain a successful gradation of courses as in the case 
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of applied linguistics which is offered at the level of syntax and 

semantics. Likewise, phonetics is offered parallel to phonology and 

morphology parallel to syntax. Besides, psycholinguistics and 

sociolinguistics are offered at the same timing of syntax and 

semantics. This defect in course gradation is likely to affect a state of 

confusion in the targeted amount of knowledge in learners’ minds. 

Phonology, Morphology, syntax and semantics, offered in this order, 

should be the pre-requisites of applied linguistics. Literature courses 

should not precede any linguistic courses. Pedagogical courses should 

not be presented before language skills courses and basic linguistic 

ones. It would also be logical and practical to offer them in parallel 

with applied linguistics, teaching methodology and micro-teaching 

courses prior to practicum training.  

 Combining courses may cause a lot of confusion and 

misunderstanding. The current program introduces a course 

designated ‘Phonetics & Phonology’ and another course designated 

‘Morphology & Syntax’. Each of these components has to be 

presented and discussed separately. While phonetics tackles the 

description of the language sound system, phonology studies the 

sound function. Likewise, morphology is concerned with the minimal 

meaningful units at the word level, whereas syntax studies the 

sentence structure. A combination of any two of these components 

does not seem to be harmless or even desirable.  

 Various levels of interactive courses, e.g. seminar, debate, panel 

discussion should be offered and carefully distributed throughout the 

preparation program. Such courses enhance learners’ abilities to 

practice the language more fluently and more accurately. The topics 

and the procedures adopted in these courses could be arranged by the 

students themselves under the guidance and observation of their 

tutors. Although the main objective of offering these courses is 

language practice, the topics can be carefully selected to tackle the 

various language teaching and learning problems as well as expected 

pedagogical problems at the primary school. As such, these courses 

contribute to the final build-up of the CBE English language graduate.  

 Teaching Methodology Course is currently offered by a 

different department (Principles and Administration of Education). 

The English department students fall victims to the differences and 
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contradictions between the two departments. Collaboration between 

them seems to be missing as to the teaching materials and system 

followed in presenting this course. Although the course is close to the 

actual prospective job of the students, it lacks harmony with the other 

relevant courses offered by the English department. This particular 

course should be planned, prepared and offered within the other 

components of the program manipulated and monitored by the English 

department.  

 Likewise, the Seminar Course should be one of the 

responsibilities of the English department, rather than the Principles 

and Administration of Education Dept. The current situation of the 

seminar course contradicts with the nature of the course designation. 

Surprisingly, there are teaching notes about methods and techniques of 

TEFL. Students are evaluated by means of written tests about these 

notes. Discussions and/or debates about teaching problems seem to be 

rare or even missing. Besides, a seminar is an oral activity. A proper 

evaluation of such a course should be based on the oral performance 

of the participant rather than on what he can put down in a written 

report. An adequate description of this course should be carefully 

meditated by the program designers and strictly followed by seminar 

tutors who must be from the English department. 

 Of no less importance is the timing of the practicum. This phase of 

preparation should be offered to students gradually and on graded stages. 

It may be useful to train students to observe actual EFL classes during 

their third year of tuition at CBE. In addition to observation, panel 

discussions can run parallel with observation classes, i.e. during the same 

semester. In the first semester of the fourth year students can practice 

teaching twice a week or even once a week in addition to observation 

classes. The fourth semester should be dedicated for teaching proper.  
 Within the EFL pedagogy area, the current preparation program 

is short of very important courses such as “syllabus design”, 
“language planning”, “text material writing” and “socio-
psycholinguistics for Arab children”. These courses and a few others 
seem to be indispensable for EFL teachers at Arab primary schools. 
Syllabus design orients the student teacher about how to tailor a 
syllabus to the needs of the learner. Language planning teaches how to 
grade and systematize language courses. Socio-psycholinguistics of 
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the Arab child seems of paramount value for the research subjects as 
they need to be aware of the social psychology problems that face 
young Arab learners of English. Language planning and text material 
writing are of great benefit when the teacher lacks suitable teaching 
materials for a certain category of learners.  

As to points of strength and points of weakness in the 
competencies required for English language teachers as viewed by 
their supervisors, the statistical findings indicate that most subjects 
showed a higher number of strong points in all competencies 
compared to weak points. Such findings compromise with findings 
reached by Al-Awadi & Mohamed (2008). The subjects need probably 
to work harder on their weak points as shown above. Finally, as to the 
practicum supervisors’ views on how to promote the current practicum 
program, they all agree on all suggestions proposed by the researchers. 
The findings of this study also compromise with earlier findings by 
Kharma & Hajjaj (1989), Salama (2004), and Shalaby (1988).  

Conclusion & Recommendations  
 The findings of the research indicate that a gap exists between 

the qualifying institution   (CBE ) and the employers (Ministry of 
Education). This is detrimental to all parties concerned, particularly 
the young learners. There should be channels of communication to 
bridge this gap. This is the responsibility of the manufacturing body, 
i.e. CBE, which should take the initiative in opening these channels. 
TEFL specialists can participate in planning the CBE preparation 
program. CBE English department faculty can supervise the practicum 
course in collaboration with the school supervisors. School teachers 
can take part in the panel discussions or seminars arranged for 
practicum trainees at the college. The CBE faculty can pay school 
visits to give lectures or participate in open discussions about the 
problems encountered in TEFL classes. They could, also, be involved 
in selecting the teaching materials for the primary school EFL classes. 

In the light of both the quantitative and qualitative analysis 
above, it is hoped that this study be followed by a series of research 
projects with a view to pinpointing the actual needs of the EFL 
profession at the primary stage. It is also aspired that some of these 
projects manage to establish a solid foundation for the relationship 
between the EFL qualifying institutions and the EFL employers, not 
only in Kuwait, but also in other Arab countries.   
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